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I 13ack5round: The Problem and the Settinj

The aUvent of open admissions in higher education has made Lhe

i)rohlem of eifcctive remedial education for disadvantaged youths more

u.Ji1tLhan ever. Although a large variety of approaches - ranging

trom reorming curriculuM content and instructional me:hods to radicall,

resta:ucturing the schools - have been tried, no consensus on solutions

has emerged.

In the area of curriculum, several writers emphasize the need for

significant change in order to make education relevant to the needs of

youths alienated by traditional approaches. Fantini and Weinstein,

for eample, recommend a curriculum that explores the immediate

realities of poverty and racism and is experience-based rather than

1
symbol-based. In this connection, Webster points out "the crying

need to make the curriculum both valid and accurate as to the past

history and present status of ethnie minorities in this country."2

Grambs suggests that teachers and children create their own reality-

ipsed folk tales.2 With regard to instructional methods, such writers

as Gotkin and Cross emphasize the need for new methods which include,

'Mario Fantini and Gerald Weinstein, The Disadvantaged: Challenge to
Education, New York, Harper & Row, 1968, p. 337-375.

-Staten W. Webster, "The Crucible of the Urban Classroom," in Sterling
M. McMurrin The Conditions for Educational EcTuality, New York,
Commilte Economic Development, 1971, p 100.

-"Jean Drr.isden Grambs, "Instructional Materials for the Disadvantaged
Child," in A. Harry Passow, ed., Reaching the Disadvantaged Learner,

Ycrk, Teachers College Press, 1970, p.165-183,
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, 1.09 L tnink:Li !:uc I.: lull, individualied

and LI, v hkill cenLers,. Still oiherh, however, .ivuc:;:t_u

clo,c look at the stlucture oF the scnoolh. Thomas, for exarH,1,

summarHes the demands for alternative schools which ideally would do

with acadLmic and disciplinary requirements, allow greater freedom

cnoice Lor students, and maximize the role of students in shaping

th ir own education.7 Doll and Levine, disagreeing with much of

'he accepted wisdom about educating the disadvantaged, state that

"th.:.. c is reason to believe that better education for the disadvantaged

student is dependent un providing a relatively larive amount of structure

in nis educational eNperience."8

Lassar G. Gotki_n, "Programmed Instruction as a Strategy for
Developing Curricula for Disadvantaged Children," in Passow, op.
cit., p.

5 E. Patricia Cross, Beyond the 00ell Door: New Students to Higher
Education, San Francisco, Gossev-Bass, 1971.

" S. Alan Cohen, "Increasing Reading Achievement among the Dis-
advantaged," in Passow, ed, oo. cit., p. 131-151.

Donald R. Thomas, The Scnools Next Time, New York, McGraw Hill,
1973, o. 142-169. Boocock, on the other hand, reminds us that
Le imoact of "free schools" on cognitive learning (as opposed
to rersonalitv development) is yet to be demonstrated. See
Saranr. Spence Boocock, An Introduction to the Sociology of Learn-
ing, Boston, Houghton Mifflin Co., 1972, p. 150.

Ruhh 11 C. Doll and David U. Levine, "Toward a Definition of
':;!_rv2tur, ' in thl: Education of Disadvantaged Students," in A. Harry

Onnin4 Opportunities for Disadvantaged Learners, Ncw York,
T Coh1. je Pns,, 1972, p.1:1.
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g t ut;.)1 .:t) 1 u!..Lk.):1:; !_cd t he.

::,.; )17k C Ly, e

: ision:; in th,. ciiy Univrsity had made Lhe :)coPle;1,

!.as L LLiij LLi h Vt:ieLY

The pnper discusses our fiold research .-1)orienees with uhe

Middlo College High School, an alternative school

ao-::ponored by the New York City Board of Education and the New York

City ',Ward o 1i:h: Education.9 These authorities have joined in

venture in order to provide remedial help to underachieving

younnters before they reach the City University as freshmen, and to

Larn about the factors involved in remedial education in general.

As an experiment, Middle College viewed remediation as much as a social

procass as a matter of basic skills instruction. During the first

yar of the Program it was our task as field workers to isolate and

ry,-1:112::c "he -omedial aspects of the program's social structure and

ions. After a brief skatch of the program, wo will describe our

::lelhods and findings, and discuss some analytic issues.

M;ddle College was designed as a 5-vear program combining the

Lhren years of high school with the first two years of college

led:ng to an A.A. dgree. It sou-.Jht to recruit junior high school

stTud nts avera72 ability but deficient in basic computational and

:;1-111. In other words, the target population consisted

:.odehts mitjht. drop out before c=pleting high school or, if

1-.:;,:ir(2, pro jr2ct: in pnrt by a grant from the
unu on :,;t:curv,Thry r Lu. ThL, auLhurs wish Lu acknowledge
Jmet Lieberman of. J,Guardia Community College for her assItance in

5
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Chey t ci 1 Lt,f throujh Lhe opt-n ,tdmtssion!: proyrJ:!..,

t phrd Lor e work. The ;t_At tent i"ody was

.tnd Ilte p171marily Lrom woring dnd lower midle

sLern Queens. Tilt .)sugram designed to be small

.udents during the first yeiir) and .A.as locatud aL tile City

:mit': of New York's LaGuardia Community Colle.je.

With a viw that remediation is, to a significant degree, a

psycho-social process, plann saw Middle College's remedial efforts

'Junction ot: sveral program components: small size, geared to

r students individualized attention; location on a college campus,

dsigned to spur ihterest in and motivation for further education;

academic and mersonal counseling, aimed especially at helping students

Lo :!,ivnlnT) Lac, affective sills of decision-making, goal-oriented

behavior, cooperation, and leadership; and basic skills instruction

itself, designed to develop the cognitive aspects of communication

comr)utational skills. 10

Each of the remedial commonentS was associated with an innovative

structure, role or function. Middle College's small size and college

the r.rant, Martin Moed, LaGuardia's Dean of Faculty, and Dan
Ehrlich and l'ennc,th Berger of LaGuardia's Office of Institutional
hss:arch for their suggestions during the course of the project.

In hddition, career education was to be a major component of the
Since the latter was more a long-term goal and did not get

[dn.: organized Ourinj the first year, however, our analysis did not
(Jcus on it.

6



;oh ILIL Uf the pro9ram's innovativ,. . e.

Lo teeoe LiLa responsibility for counseling with the

o .ition ot r-counselor was ah e:,:ample of an innovative staff

role. The designation of the "House" - a daily period set aside for

:;tua-nt-iniLiated group projects, programs or activities (formally

or informally organied) as the central unit of student association

with the program - was another structural innovation.

II The Research Process

The Middle College's broad, nontraditional view of the remedial

process suggested a field research design capable of monitoring the

program's multifaceted approach. The di--gram below illustrates the

Middle College's remedial strategy and the research plan for analyz-

ing it through participant observation.

MIDDLE COLLEGE REMEDIAL APPRO. i

AND PARTICIPANT OBSERVATION RESEARCH STRATEGY

Program
Component Aim

Observation
Focus

Motivation Participant Interaction
Individualized Instruction Teacher-Student

Student-Student
College Student-M.C. Student

Ceunselin:; Interpersonal and
(Acadmic Personal) Affective Skills

Decision-making
Cooperation
Leadership
Goal-Oriented Behavior

!asic Sk'lls Communication and
Instruction Computational Skills

7

"House":
Teacher-Counselor Role
Class Activities',

Instructional Methods
Rewards & Incentives
Discipline



lucunsed primarily on

11111. :;tcncture, roles, and f:unction:J as;ociaLed with the Yal'ous

r,imaLal Lim. To assuss Lhu impact uf Middle College's size and

tin.; on the remudLal process, tor example, ulJservers Ludlud

ineraction between Leacher-counselors and students, among Middle

Collequ students, and between College students and Middle College

stu:: nts. observers placed analytic significance on the nature of

interaction and, perhaps more importantly, on its observable

1:luence on students' motivation and learning. In order to analyze

the counseling component, particularly its influence on the develop-

ment of psycho-social skills, researchers examined primarily the

proram's "house" structure and the teacher-counselor role. Finally,

Ln order to analyze the basic skills instructional component, observers

-studied classroom activity, particularly such aspects as the relative

effectiv,,n-ss of various instructional methods, materials and

ine ntives.

In addition to enabling us to examina the subtle, often difficult

to measure, day-to-day aspects of the Program's multifaceted approach

to remediation, the participant observation method offered another

dvantpje. Unlike traditional evaluation, which tends to be summative

and h,:nce oftin unable to effect changes in the program during its

op-atioh.111 phase, participant observation offered the opportunity to



:

.,nd tu mtke

11
iLtilJant. ens,,,:ryt i.()n, ,11;;(.)

ially lul for top i.n j nip i rica 1 ly haL:ed Juid

lih tor n ihle r, nlication of t;li Middle Colle:(:

(ival.tative data on the effectiveness of teaching and

11 .Lnline metho s a.nd on Lhe relative success of differ(nt incentives

Atli rewards, ::),:t_icipanL observation eo uld be used to help interpret

The results of administ:red L sts and to isolate the factors contribut-

inj to those. results. Finally, the use of field work in association

with survey and testing techniques represented to us a step towards

the intcgration of research design, which, as Sieber pointed out,

may s gnificantiv advance sociological and educational research. 12

During the program's three aci.tdemic quarters, two half-time

participant observers observed and recorded over 400 Middle College

activities. Their roles were primarily ones of observers, but in

:Hdition th,,, conducted a s2ries of semi-structured interviews with

pre7;ram oarticipants. They shared their observations with the staff

r-gular meetin.73 or at conferences.

Th, study, conducted between September, 1974 and June, 1975,

nhases: development, focused researcn, and data analysis.

trh meriLs of "formative" vs. "summative" evaluation, see
Scriveh, "The Methodology of Evaluation," in Carol H. Weiss,

uinj ;\ction Programs, Doston, Allyn & Bacon, 1973, p 123-136.

Ei ber, "Integrating Fieldwork and Survey Methods," Americanh:i u .,uciologv 78, May, 1.973% p. 1335-1360.
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' : I W,1 l', 1,11 II ; (11 ;1(; (I 1 I 1)11.L., !..

,

ats_'a .1 t ; ;.; )1 udtsit ;4. a

coi uJ i n May, 1 h-Lu ; the program' s fecruittm.

LHaitI:'': i.gned prim:n:11.y Lc.) ;e

idipan;,s' i.nit i..1 ttt itudes tnJ :-..pectatLons, so that.

dompif, d .;:i.th a .7Lmilar sefies ut i.nterviews conducted towards the

Thu aailysis of Lhu preliminary interviews was also

13i to sn;gi:;t. hypothLses and hi.ghlight issues fof fartner research.

During the iirst phae, ohscrvers also conducted intensive field

work Lor Lne purpose of developing categories and analyzing the program's

..ClICLUft2 and process. Following in Part the grounded theory approach

recommendd hy Glaser and Strauss, observers used the inductive method

suhmerjud themselves in the field, letting analytic categories

data.14

Aftcr working with a variety of categories, the observers deve1oPed

finJ codinj schen,e. The final coding scheme assi:jned categories

ender the :bllowing major groupin:;7:

14

See Jool C. Millonzi and Alb:a i.:olker Adelman, The Recruitment
Pf0C,-!: The Prodram and Its Particinants, Research Report No. 1,_

LT.Guarda Community College, August, 1974.

Brnuy G. Glaser and Anselm L. Strnuss, The Discovery of
;rounded Thorv, Chicago, Aldine Publishimj Co., 1967. For eamplos

Lhu jrounded theory aporoach see also Jack D. Muzirow, Analysis
interprctntion of the Adult Basic Education E>:perience in the

ihner City, Teachers College, Columbia University, 1971; G. Alexander
Moore, jr., Realities of the Urban Classroom, N.Y., Anchor Books,

1 0
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I I Cull, tH,

H.un, Uttl. ii, it .1 I. 1., 1.17 :.

cr \1 ;AL Cu,', ; .

1' 0 . (1:11111 ort;;,.;.1. Col

1)11:-L.L21.k1. DUr
11±.:

r7: .1,.:;() ,.1.Unduc in tt.. Je

-thd a College and Colleg,.. ut.uch;at..... The

pIrpe.:e U interviewl:, was LD compare prese,..L attitudes and

ext)ectations prticipants with thnse recorded during the recruitment

The .ini1u College L'.udent sample included ten each from among

meLlium, lliT1 achievers, on the basis of the first ouartor's

The reason behind this stratifiod samDling was to obtain a

un of c,pinions about t'!--:e program, an to goin insight into

attitudns zimon.j stunts at ';_lifIrent achic-iement

stud::.nts, on the other hand, were selected by a random

Amohi oth-r T.-)urposes, intcrview data served for int,-.2rnal

A more det-Hled de scrir)tion of th.J cate.gories, se,3
Cn11:_:Lil,:';;L:rdia community An I.:valuation of th-.

()t)era__tion, Pi7), art Appendix A.. . _ _

.-d to Profor J:1;.* :.1c:-irow of Teachers College,
, rHity ror rugiestinj this samplinj proc,_-:den).
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;11.11 111+1 t I:. 1w1 (J1

!1 td,11c) t,'()! 1; 1, ..1,k1 I. 111,1 *1 1 lege

u i .1 .11 t kNt ion ,In:1 L()

!,',1!1, ;; 1 HI; 1.1 I t ruat

I on .1:1 ;...';H;I:t t 1 :.!: L:: ; nind ;I:11

: 1. 1, .1 i I 1,!:! At I n :ALI, t:0

:! ' ledernnip and ducil..!ion-a%ing.

L!,-.1 en- , .;- ;.;re ; r (7(..):dp;..)n, 11 L.; dn.; d separately below.

ini dnd (.1.1LJ inLcrcStinily, tdat the

L is thu program's strongest remedial component.

n!:1 is. I !asulty r,:fer La sne decribing desirable aspects

pre-fr.;, includ -j clonr rLI:itionznips and the ability to

To a ::ignific::nt has accomplished its

t-_;:lch,rn to provide ini,dualized attention to students.

indic::tu little awareness of the effects

! environment on learning (they see Lne college setting more

17
sehedles dnd frequency distributions aro reported in

Call(:ge of LaGuardia Comillunitv Co.ieje: An Evaluation of the
Flr;t 7--r or on-ratin, Pdrt 3, Appendix C and D...
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in tlerms of desirable social or lasychological effects) , these

responses do indicate a significant desire to attend college.

Teachers point out that this desire appears to be growing among

students and is, to a reasonable degree, the result of the program's

college environment. There appears, then, to be some correlat,n

between the program's setting and students' motivation, although

the relationship is less clear than that of size with individualized

attention.

Counseling

Counseling in Middle College occurs on two levels - individual

and group. While middle College's counseling efforts on an individual

basis did appear to be developing psycho-social skills, particularly

those of cooperation and decision making, the program's efforts at

group counseling were only developing. During the first year, individual

counseling encompassed a variety of subjects,' including students'

self-evaluation and grades, 18 scheduling, attendance, and personal

maters. These sessions often were ones where teacher-counselors

encouraged students either to cooperate in a process (regarding self-

evaluation, attending and cutting) or to make their own decisions in

a methodical manner (regarding scheduling and personal affairs).

18
As a part of the learning process, students in the Middle College
were asked to evaluate and grade their own work (with teachers
having the final say).

1 3
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By midooint in the vc3ar, many students felt more comfortable with

'he self-evaluation, grading and personal decision-making than they

had at first.

Group counseling (or the promotion of interpersonal skills)

has been less extensive than individual counseling. The principal

forum where group counseling took place was the "House." The focus

of "House" is an activity which, theoretically, the group itself

designs and implements. "House" potentially is, therefore, a forum

for promoting leadership, cooperation and decision-making skills.

During much of the first year, "House" activities fell short

of its potential. One reason for this shortcoming was the teacher-

counselors' uncertainty over their non-traditional role expectations.

This philosophical dilemma centercd on the issue of how directive

teachers should be in "House" activities which, according to Middle

College pnilosoohy, were to emanate as much as possible from students'

designs and initiative. Notwithstanding the ori4.nal philosophy,

"House" activities tended to flounder and disintegrate in the absence

of teacher direction, and to succeed when teachers provided more

structured leadership.

Basic Skill Instruction

The aim of the basic skill remedial component was to increase

students' facility in communication and computational skills. Middle

1 4
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L'olL e attempLe.1 to do so by infusing basic skill instrucLL'n in

acaaem;c areas, rather than segregating formal hasic sci1l instruction

in classes and in reading, writing and mathematics laboratories.

The impact of basic skills instruction, as impleme-;Led, appeared

to rank behind that of siZe, setting and counseling. Our data indicate

that teachers were generally aware of their mission to provide remedi_al

instruction in all classes, and that their attempt to do it as

sincere. With a few exceptions, however, their efforts were incon-

sist.ent.19 On the Nvhnle, teachers emphasized communication skills

(oral reading,vocabulary) more than computational skills. 20 with

a few exceptions, there was also less emphasis on writing than on

reading. Th most consistent effort to integrate basic skills instruc-

tion into subject areas was made by a social studies instructor who

regularly included structured comprehension and vocabulary sessions

in his classes. In addition, career exploratory lessons, although

only a fraction of the Middle College classes, seemed to lend themselves

particularly well to the infusion of both communication and computational

skills.

It should be noted that by the second trimester of the school

var, t:hc.3 faculty shifted to a more systematic program of remedial

19
For example, one day a teacher might stress the need for students
to keep a vocabulary-list, but then not mention the list again
for some time.

20 This mav be largely related to the fact that more English than
mathematics teachers were teaching areas outside their specialty.

15
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iilzLruction, includih:j a more extensive use of special remedial IL:1)s.

Discussion

Our discussion will centez primarily on four areas: Middle

College remedial philosophy; Middle College- as an Institutional

Mtity; Instruction; and Research Methodology.

Middle College Remedial Philosophy

The Middle College Plan stressed that the program was to promote

"freedom and responsibility" for students. During the first year,

faculty spent countless hours debating the degree of freedom and

responsibility a disadvantaged student population might be expected to

profitably assume. At the onset, the faculty deliberately subscribed

to a liberal interpretation of s. nt freedom and responsibility. In

support of this interpretation the faculty argued, among other things,

that punitive school environments had already proven ineffective with

these students. In addition they suggested that it was Middle

College's responsibility as an experiment to learn whether-or not a

liberal setting - one which extended to younger students responsi.L'il-

ities regarding attendance, conduct, curriculum development and grad-

ing - could improve students' learning and motivation. Finally, and,

perhaps most importantly, they contended that helping students to

achieve a sense of freedom and responsibility was, in the psycho-

social sense, essential for the remedial process and would eventually

lead to cognitive improvements. Accordingly, Middle College taking

advantage of its small size, stressed counseling rather than basic

icLuLracLion Lo accomplish remediation.

16



This riL t ion 3pproach proved a challen-e to both faculty.

3nd stddent5. Faculty members frequently asi.:ed just how muc:.

direction they might provide and yet remain consistent with the plan

as interpreted. Indeed, dilemmas such as this led to the frequent

description of Middle College as "an alternative high school for

teachers." Students, on the other hand, while appreciating the

freedoms, often had difficulty assuming responsibilities. They

were accustomed, as one Director's Report noted, to compulsory

uducation, and now they were being asked to participate in an

education process which Was essentially voluntary. 21

A year's research suggests two comments on this point.. First,
it may be useful to remember that students' assumption of adult

freedom and responsibility was a long-term goal of Middle College,

and that it was uarcalistic to expect significant accomplishments in
th=,- cirst year of the program. In fact, it was probably too ambitious
to expect students to reverse ten years' socialization during their
initial year at Middle College. As one student remarked, "Most

students come to the Middle College with the habit of cutting and

failre. It's hard for them to adjust to responsibility."

21 See Fillmore K. Peltz, Middle College Progress Report, August,1974 - October; 1974, mimeographed. Page 4.
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The s-cond point, which the Middle College ,taff seems to have

ereddy noted, is that psycho-sociul development has a comolimentary

and reciprocal relationship with basic skills instruction. The reason

his relationship is probably that there are underlying properties

of L.,,sic skills instruction which are fundamental to achieving the

sense of freedom and responsibility promoted by psycho-social remedial

aopreach. Those properties include such cognitive and behavioral skills

as effective listening, following directions, structuring one's time

DmA systematic problem solving. Perhaps neither the advocates of

osycho-social development nor the advocates of the basic skills approach

adress themselves explicitly enough to these.

Middle Colled'e as an Institutional Entity

If, however, philosophical points posed concerns during Middle

College's first year, so too, did organizational dilemmas. As a

joint venture between New York City's two Boards of Education,

Middle College stratled the line between two formidable educational

interest groups. Negotiations between the two resolved with Middle

College having a director appointed by the Board of Education but

who, in terms of college structure, would attend.chairmen meetings

(- haired b LaGuardia's Dean of Faculty.
*

Middle College face:,y were

*
Tne hoard of Education officially referred to the project as MiddleColle4e High School.

18
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Eourd of
E:ju,_::ation teachers whose assignment to the pr.) - wouldhave , e rev] w of th.,

appropriate college departments.
In practical terms, this

organizational structure saw the two
entities welcoming each other's gestures for

cooperation, but were
uncertain as to how progress would be made within the

organization.The remedial efforts provide a focus for
illustration. In the social

remedial model attempted, the variable of "setting" becomes important.Our field work brought out some of the influence the college's
environment had in the remedial process, particularly with regard tostudent motivation. Yet, for this factor to be significant, the
fixst year's data suggests that closer

structural ties between
college and Middle College would he needed.

It seems necessary that this integration begin with faculty.The program's plan intended that the faculties work closely withone another to coordinate a continuity of learning from tenth gradethrough sophomore year of college.
To accomplish this, it was seenas important for the college faculty to assume informal leadershipin these efforts. Despite the dual structure, there was the hope

that a central authority - in body or philosophy - would emerge to
orchestrate the process.

Early planning
conversations discussed the possibility of having

Middle College faculty under the full authority of departmental
chairmen.

19
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At the fld of the iirst year, the structural integration

L) allow "setting" to work as d ridial factor was

only beginning. College and Middle College faci:lty, while

willin9 to work tegethe wel:e uncer.Laiii as to Lhe lines of

autnority and, accordingly, were hesitant to begin planning

prorams that may not become implemented in a somewhat

ambiguous environment. This was a Particular concern that

college and Miaale College staff had seen and were beginning

oto address themselves to as the firs:: yc2E:.]: dr.sw to a close.

Thstruction

The researchers observeLl a variety of teaching methods, from

traditional lectures and cuestion-and-answer sessions to group games

and independent study. Researchers found that students responded most

favorably to task-orented instruction, whether in the form of written

exercises, :James, role playing, or arts-and-crafts projects. This

form of instruction apparently aPpealed to students not only because

it pL !idea an intellectual focus, but also because it kept them

occuoied and absorbed in activity, a state in which energetic adolescents

seem to be more comfortable. Task orientation, with its potential for

cognitive learning, thL:.s has the,secondary benefit of quieting an active

class. This confirms the views of several writers that disadvantaged
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_...puncl better to conclete t,Isks than to more 11Jstrdc_:t

.22

ihrflvidualized instruction has even more far-reaching consequences

than -iehta ion. As practiced in middle College, individu41 ized

instruction in reality involves only indiv2.clualized attention: assigning

identical tasks to be completed individually or in small groups, with

the ;E:acher helping as needed. However, individualized instruction

implies a careful prior diagnosis of individual students' needs in an

area and an individually prescribed course of study. This was not

commcnlv practiced by Middle College teachers, nxcept for one math

instructor. Individual diagnosj.s and prescription were particularly

apo.ronr_ate in light of Middle College's commitment to a policy of

heterogeneous ability grouping .23 If Middle College is to stimulate

22
See for example, Mary Lela Sherburne, "Deprived Children and theUse of Concrete Learning Materials in Math, Science. and SocialStudies" in Passow, Reaching the Disadvantaged Learner, p. 109-131;Joseph 0. Loretan & Shelby Umans, Teaching The Disadvantaged: NewCurriculum Aporoaches, New York: Teachers College Press, 1966.

A number of studies indicate that ability grouping accelerates
the progress of low achievers while not hindering high achievers.
See Walter Borg, "Ability Grouping in the Public Schools," Journalof Experimental Education, Vol. 34, No. 1, 1965; Lawrence Marascuiloand M. McSweeney, "Teaching and Minority Students" in Urban Education,June, 1972 and M. Goldberg, H. Passow and J. Justman, The Effects of1\bilitv Groupinq, Teachers College Press (New York: 1966).
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eAch L;te'ient to the best of his potential, r-:gardless of his

performnce level, it would probably have to utilize

indivi:lualized instruction more extensively.

stinction between individualized attention and

individualized instruction should not lead us to detract from

the imoortance of the former, particularly in a remedial program.

Indeed, studen's reported that individualized attention, significantly

lacking in -neir previous school eperience, was a major advantage of

Middle College.

Research Me'chodologv

Finally, four observations may be made with regard to research

methodology. Pirst, the fact that the participant observer staff

was present in the program prior to the arrival of faculty and

studnts seemed to minimize the discomfort and self-consciousness

on the Dal:t of participants; the observers were for the most part

accepted as a part of the scene. Secondly, the desire by the staff

for frequent feedback from observers was notable. Observers were

continually asked to share their observations with staff, requests

tlat observers hesitated to comply with until they felt more confident

in thei: conclusions. Thirdly, the fact that there were two pro-

fessional observers who worked relatively independently from one

another seemed to abate the impact of personal biases. Finally,

the fact that the research strategy called for the fixing of observa-

tional categories only after an extensive period of field work,

in-:tcad of at the start of Lhe research, seemed to help the observers
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to iht-,-ore,t the fielJ .jata in accorcl with the pexspectives

of the articipants rather than on the basis of preconceived

notions. A better "fit" between theory and data was then made

possible.

IV Summary

Using the case study approach, this paper analyzed some aspects

of the Middle College program in an attempt to learn more about the

dynamics of remedial education. During the first year of its opera-

tion, the program demonstrated a mixed record ot successes and draw-

backs, all of which are instructive for understanding the processes

involved in remediation.

In the first year, the program emphasized the social approach

to remodiation, a dynamic approach that :eemed to necessitate the

use of pal:ticipant-observation as an evaluative technique. It was

through the use of participant-observation that we came to focus on

the roles of size, setting, and structure in the remedial process.

The gains Middle College experienced in remodiation derived from

its warm, closr, student-faculty relations; from a commitment to the

values of individual autonomy and freedom; and from an increased

interest in education on the part of students. Many of the program's

accomplishments - perhaps more than the participants realize - were

2 3
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Ireotly or indirectly the resui o
ni1 size,

ctor whoe importance Had
nder-

ti.mated.

The Midle Colle, did, in it::: -ir:Tit year, encounter

numerous difficulties.
Many of tneze difficulties,

such as the

ambiuity of proram goals, norms, and role ex.aectations, are,

in many ways
attributable to the program's newness. Because of

the prc7,5ram's newness, however, was was difficult to distinguish

short-term difficulties from structural shortcomings
inherent in

the pro.gram's view of
remediation - a view which, at tM time of

our research was yet to be fully implemented.


